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SNAPSHOT

tree, a division of Cobscook 
Community Learning Center 
(cclc), is a collaborative 
educational initiative in rural 
Maine to create supportive learning 
environments where all children, 
especially those challenged by 
adversity, stress, and trauma, can 
succeed and thrive.
 
The 4-year in-school pilot of TREE 
began in January, 2018 and directly 
serves 310 students and 51 teachers 
and staff in three rural elementary 
schools. Additionally, TREE 
provides professional development 
and training annually to an average 
of 2000 educators and professionals 
serving youth throughout Maine 
and New England.
 

 
TREE’s Core Claims:

1. Chronic adversity, stress, and 
trauma are not just individual 
mental health issues for which 
families are solely responsible. 
These are also systemic conditions 
disproportionately affecting certain 
populations and geographic areas.

2. Student success and community 
vitality in challenged regions is 
best restored through thoughtful, 
informed, and committed action on 
the part of all members of a rural 
community in partnership with 
students, teachers, and families.

3. A genuinely trauma-informed 
culture is best achieved through 
engaging youth as full and active 
partners in school and community 
transformation.

OBJECTIVE

Transforming Rural Experience in Education (tree) is a targeted, 
collaborative, place-based response to the educational challenges 
that often face rural schools, especially those in high-poverty areas. 
tree’s aim is to foster resilience and improve the wellbeing of 
young people — as well as that of their families and communities 
— by addressing the predictable and recurring barriers to healthy 
youth development and learning that exist in high poverty  
rural schools.
 

TREE: A Model for Rural America

TREE is a regional educational initiative with critical national 
relevance. America’s rural communities are experiencing 
tremendous challenges. Many rural schools across this country, 
particularly those in the most isolated areas, are struggling to serve 
children and families facing adversity, stress, and trauma, without 
the wide range of mental health, social service, and nonprofit 
resources available in urban areas. 

Many of America’s 13 million rural students are losing out on 
opportunities to succeed and thrive, in school and beyond.  
TREE believes we can and must do better to support student 
learning in rural America, so that all children can live healthy, 
productive lives.
  
In spite of the challenging realities of rural education, and the 
fact that 40% of the nation’s school districts are in rural areas, 
rural needs and issues have been largely underrepresented in the 
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national education dialogue.1 Rural schools often must implement 
policy that was designed for urban and suburban schools without 
consideration for their unique context and needs.
 
TREE seeks to redress this inequity. By calling on the strengths, 
knowledge, and creative problem-solving potential of grassroots 
relationships to support student success, TREE seeks to provide 
an adaptable model that can benefit rural schools around the 
country, creating deep and lasting change in teaching and 
learning for all children. 

A Hopeful Approach to School & Community Vitality

tree maintains that by expanding and deepening existing 
relationships, we have the collective resources to build resilience 
and create healthier ecologies for young people, so that every 
individual has an equal chance of leading a successful and 
fulfilling life.

TREE is informed by innovations in educational theory, research, 
and practice from around the U.S., while arising from the unique 
context and needs of Washington County, Maine, with its 29 K-8 
schools and 3,000 students. TREE draws on multi-disciplinary 

research in the science of learning 
and development that provides new 
insights about how children develop, 
how they learn, and how families, 
schools, and communities can support 
and encourage their success.2, 3
 
Without proper relational supports, 
the effects of adversity, stress, and 
trauma often associated with poverty 
have a significant and long-lasting 
impact on children’s neurobiological 
development, limiting their ability 
to self-regulate, form relationships, 
concentrate, and learn.4 Repeated 
experiences of adversity, stress, and 
trauma — sometimes called Adverse 
Childhood Experiences, or ACEs — 
can make it hard for a child to show up 
at school with a “learning-ready brain.” 
In fact, children who have ACEs 
scores of 4 or more (out of 10) are 32 
times more likely to have learning 
or behavior problems in school than 
children who have low ACEs scores.5
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Breakthroughs in the science of resilience point to effective ways of 
responding to these challenges. Children and youth who feel physically and 
emotionally safe and engaged in supportive and authentic relationships 
with adults and with peers, for example, are more resilient and better able 
to cope with the impacts of trauma.6 Healthy, relationship-rich family and 
school environments not only buffer the impact of toxic stress, but also 
support the development of the whole child.7 

Relationship-rich environments include adults who enable hope by 
offering children power and control, engaging with them in the struggle to 
challenge hurt and injustice, and helping them to identify conditions and 
experiences within which they can and will thrive.

Program director Brittany Ray and the Research Practice Partnership 
Team conducted hours of focus group conversations in schools throughout 
Washington County, listening to and learning from school administrators, 
teachers, students, parents, and community partners. These conversations 
were fundamental to developing the TREE approach, which recognizes that 
what rural schools most need to support the success of all students are the 
tools and resources to:

3. Improve Instruction                      
& Leadership

Professional 
Development

Capacity and 
Leadership 
Practices

Instructional 
Strategies

2. Support the   
    Whole Child

Promote social, 
emotional, cognitive, 

and ethical 
development

Empower 
Students

By working with students, schools, families, and communities to build 
capacity in these three fundamental areavs, TREE helps create safe, 
empowering, and effective educational environments where students, 
teachers, and administrators have the resources they need to support the 
academic success of all students.

Three innovative elements of the TREE approach are particularly applicable 
to a rural context (see next page).

1. Meet Basic Needs

Mental Health 
& Wellness

Material 
Resources



www.thecclc.org           Prospectus 5

1. RESEARCH PRACTICE PARTNERSHIP

tree is a multi-year, ongoing collaboration involving academic 
researchers, on-the-ground practitioners, and community 
members. The Research-Practice Partnership Team (RPPT) is 
TREE program director Brittany Ray; TREE resource coaches 
Ashley Cirone and Laura Thomas; Catharine Biddle, Ph. 
D., University of Maine; Lyn Mikel Brown, Ed. D. and Mark 
Tappan, Ed. D., Colby College; and Sarah Strickland, CCLC 
Board President. This team continues to refine the model design 
to ensure that TREE methods are informed by best practices in 
educational theory, research, and practice and the specific needs 
of Washington County.

2. RESOURCE COACH

tree’s resource coaches are absolutely instrumental to 
successful program implementation. They are individuals who 
are known and trusted in their communities. They act as a 
bridge between the RPPT, our partner schools, and the wider 
community, ensuring that all aspects of the TREE program are 
integrated smoothly, sensitively, and efficiently into the life of 
the school. They work with other community members and 
agencies to coordinate resources so that children have enough 
food, warm winter clothing, and footwear. They serve as the 
go-to contact for parents and teachers wishing to refer a child 
for mental health supports. They offer professional development 
to educators and community members. They work directly 
with teachers in classrooms, providing coaching in student-
empowered, whole-child, trauma-informed practices and 
strategies. The resource coach also helps to repair relationships 
between faculty/staff and students, and between schools and 
caregivers, when necessary. We are seeing parents who have not 
set foot in their kids’ school for years showing up and becoming 
part of the life of the school again. 

3. Improve Instruction                      

3. MENTAL HEALTH PROVIDER

TREE’s mental health providers offer 
services in each school to children 
and families who otherwise would not 
have access to such supports. TREE 
mental health services are available to 
students who do not have MaineCare 
or insurance, thus filling a critical gap 
in services. In addition, transportation 
barriers are eliminated because 
services are available  on site, during 
the school day. TREE mental health 
providers also consult when needed 
with coaches, teachers, administrators, 
and parents.

With these supports, TREE is helping 
entire families reconnect with their 
schools and communities as places of 
value; places where their children are 
being well-served and cared for, and 
where all are welcome.
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TuRnaRound FoR 
ChildREn ModEl

From the start, tree has been inspired 
by Turnaround for Children, 
www.turnaroundusa.org, a nonprofit 
organization that partners with the lowest 
performing, high-poverty urban schools 
to address the obstacles to teaching and 
learning that stem from poverty.
 
Turnaround also draws insights from 
cutting-edge developmental and 
educational research to create a foundation 
for school improvement that includes 
supporting students, training teachers, and 
strengthening school leadership. Their goal 
is to increase the competency, skill, and 
motivation of all the adults in a school in 
order to address the cognitive, social, and 
emotional development of their students.
 

ABOUT CCLC

Cobscook Community Learning Center (cclc) is a grassroots 
organization with a mission to create responsive educational 
opportunities that strengthen personal, community, and global 
well-being. The CCLC was founded in 1999 by community 
members responding to challenges facing the region, including 
high rates of suicide, substance abuse, and school dropouts. 
The founders recognized the deeply intertwined geographic, 
economic, social, and personal conditions of our lives and 
believed improvements in educational experience were 
essential for the community’s survival and revitalization.
 
From its early days as a community action research initiative, 
the CCLC has evolved through organizational stages to its 
current structure with a strong governance board, staff of 
13, three program divisions, and $1.8M annual budget. Now 
entering its 3rd decade, the CCLC’s objective remains the 
same: to create collaborative solutions to address disparities 
in educational quality, access, and outcomes in Washington 
County while drawing from and contributing to improvements 
in rural education nationwide.  In launching TREE, we are 
building on already well-established partnerships throughout 
the country in a concerted effort to mitigate the effects of 
poverty on learning for our most vulnerable students.
  
CCLC’s deep partnerships and proven track record as a provider 
of effective and transformative educational programs make 
us uniquely well prepared to convene the highly collaborative 
TREE initiative, creating healthier and more equitable schools 
that in turn foster healthier and more equitable communities.
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UNDERSTANDING THE CHALLENGE

Washington County in easternmost Maine is the 
second most rural county in the country’s most rural 
state, with a population of just over 31,000, including 
1,397 Passamaquoddy tribal members. Historically, the 
region exported raw materials, such as timber and fish, 
and attracted skilled laborers. Today, however, very 
little manufacturing exists, and living wage work in the 
traditional resource-based economy has  
sharply declined. 

Washington County communities face significant 
economic, social, public health, and educational 
challenges exacerbated by chronic poverty. The county 
ranks last in Maine on most health measures. 

The effects of chronic adversity, stress, and trauma are 
evident in performance measures of Maine schools 
generally, and Washington County schools in particular. 
The 2017-2018 Maine Educational Assessments indicated 

WashingTon CounTy FaCTs

• An average of one out of four 
Washington County children 
under 18 live in poverty. 

• 12% of residents have less  
   than a high school education,  
   the highest percent in Maine. 

• Unemployment rates are as          
   high as 60% in some areas of     
   the county. • On the Passamaquoddy tribe’s

two reservations, the average life 
expectancy is 50 years.

• Rates are even higher – three      
   out of five children – in tree    
   partner schools.

• Free and reduced lunch rates  
   in the schools serving the         
   county’s two reservations           
   averages over 90%.

• Rates of addiction and drug
overdose are sharply higher 
than in other Maine counties.

• The county as a whole has the 
    lowest life expectancy for          
    men in Maine and declining life    
    expectancy for women.

Graphic Below Sources: American Community Survey, 2015; 
Maine Kids Count Data Center, Annie E. Casey Foundation, 2016; 
TownCharts.com Maine Education Data, 2015; US Centers for Disease 
Control and Prevention County Health Report, 2016; uw Institute for 
Health Metrics and Evaluation, 2013, 2016.
 

that in our mostly rural state, 63% of Maine students 
did not meet state standards for math, and 50% of 
Maine students did not meet the standards for literacy.
 
In the three TREE pilot schools, an average of 67% of 
students do not meet the standards in math, and an 
average of 57% for literacy. Perhaps even more telling 
is the fact that statewide, 17% of students qualify for 
special education, while in TREE pilot schools the 
percentage of students eligible for special education 
services is 26%. 
 
Another indicator of stress and trauma in students is 
a pattern of absenteeism. Chronic absenteeism rates 
(defined here as 15 days or more per year) in TREE 
partner schools are strikingly high: 20% at Milbridge 
Elementary, and 24% at Jonesport and Charlotte 
Elementary, compared to a statewide average of 15%.
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tree’s unique model, using 
a School Resource Coach to 
facilitate implementation and 
ensure fidelity, is represented 
in this pyramid. All levels are 
clearly rooted in collaboration 
and partnership with the 
school and community and a 
commitment to deep listening 
and dialogue.

MEETing BasiC nEEds

Increased access to mental health support for students and families.  

suppoRTing ThE WholE Child

Empowering students.  

iMpRoving 
insTRuCTion & 

lEadERship 

Greater connection and sharing of community resources to address student 
and family needs. 

Trauma-Informed Practices and Systems:
Focus on empowerment, safety, connection, and cultural responsiveness. “What am I missing 
because I don’t understand the impact of stress and adversity on children and families, and by 

extension, the school and community?”

Promoting social, emotional, cognitive, and ethical 
development.

Instructional strategies.

Leadership development.

CoMMuniTy EngagEMEnT

Focused on deep listening, dialogue, collaboration, and partnership with the school  
and community.

T H E

TREE
MODEL
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TREE PARTNERS

Biddeford, Maine School District has contracted 
with TREE to provide all staff training and consult 
for creating trauma-informed school environments. 
Biddeford has adopted the TREE coaching model and 
in the coming year, its two trauma informed coaches 
will receive training from TREE staff.

Colby College offers undergraduate students the 
opportunity to work as interns in TREE schools with 
TREE staff, and to work as research assistants on 
various aspects of the TREE project, including data 
collection, data analysis, and dissemination 
of findings.  

Community Caring Collaborative (CCC), is a 
nationally recognized leader in poverty-informed 
practice that works with tribal entities, state agencies, 
county agencies, medical centers and hospitals to 
create a seamless system of care for at-risk infants and 
young children and their families across Washington 
County. TREE is partnering with CCC to share 
strategies and help establish continuity between home 
and school.
 
Downeast Counselors Association, a professional 
association for counselors in educational settings, 
mental health agencies, community organizations, 
employment agencies, rehabilitation programs and 
private practice.
 
Maine Outdoor School is dedicated to fostering 
personal and community resilience through outdoor-
based learning experiences in rural Maine. TREE is 
partnering with MOS to offer weekly experiential 
learning that is closely aligned with curriculum and 
student interest.
 

Mano en Mano, an organization based in Milbridge, 
ME providing access to essential services, advocacy, 
and education for Maine immigrants and farmworkers. 
TREE is partnering with Mano en Mano and Maine 
Migrant Education to provide trainings, address both 
overt and covert bias, and create a more welcoming, 
inclusive, and equitable school climate.

Passamaquoddy tribal leaders from both Sipayik/
Pleasant Point and Indian Township. The Passama-
quoddy of Sipayik live on the largest Indian reserva-
tion in the State, with a population of roughly 800, 
60% under the age of 18. TREE has offered a series 
of trainings for the Passamaquoddy Child Wellness 
Council.
 
Pescadero School District, Pescadero, CA. 
Superintendent Amy Wooliever, inspired by TREE, 
successfully applied for a $571,000 California state 
grant to support safe and healthy students. TREE  
will provide professional development and 
consultation supports.
 
University of Maine Orono College of Education 
and Human Development offers undergraduate 
and graduate students the opportunity to work as 
research assistants on various aspects of the TREE 
project, including data collection, data analysis, and 
dissemination of findings. In addition, UMO will be 
partnering with TREE, beginning in Fall 2019, to offer a 
Masters in Educational Leadership with a trauma- 
informed focus to teachers in Washington County.
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TREE IN ACTION
2018 – 2021

TRauMa-inFoRMEd pRaCTiCE/CoMMuniTy 
EngagEMEnT

• Community training in ACEs and advocacy, Milbridge and  
   Jonesport.

• Establishing and maintaining school-community 
   partnerships with Maine Outdoor School, Maine Seacoast 
   Mission, Incredible Edible, Milbridge Commons, and 
   others.

MEETing BasiC nEEds

• Food pantry, clothing closet, transportation assistance, 
  dental care.

• On-site professional mental health services serving ~17% of 
   student population.

suppoRTing ThE WholE Child

• “Someday” micro-adventures (see Brown & Flaumenhaft, 2019)

• School Climate Leadership Teams

• Mindset Matters coaching

• Zones of Regulation/Brain Breaks/ Calming Zones

iMpRoving insTRuCTion and lEadERship

• Emily Daniels, The Regulated Classroom training

• Washington County Cohort in UMaine Educational 
   Leadership Master’s program 

• Weekly teacher coaching

• Trauma-informed professional development

• Equity literacy and cultural competency training

• “Moving Stories” training with Dr. Sue Carroll Duffy

•  “The Things They Carried” retreat with Dr. Richard   
     Ackerman
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OUTCOMES

TREE THEORY OF CHANGE

TREE’s student-empowered, whole-child, trauma-
informed approach to rural school reform begins by 
meeting basic needs and expanding mental health 
supports for students and families. Teachers and 
administrators learn the fundamentals of trauma-
informed practice, methods to empower students, and 
approaches that support the development of the whole 
child. TREE coaches work with teachers to scaffold 
genuine student empowerment in and outside the 
classroom, including opportunities for shared leadership 
and decision-making, meaningful participation in 
community building and school-climate change, and 
involvement in civic engagement efforts.

Working in partnership with peers and adults increases 
all students’ sense of autonomy and control; fosters self-
efficacy and competence; and promotes equity, safety, 
trust, and belonging, thus supporting development 
across multiple dimensions (including social, emotional, 
cognitive, and ethical). These factors, in turn, increase 
academic achievement for all students, which leads, 
ultimately, to success in school and in life.

As result of the TREE initiative, we expect to see the 
following school- and community-wide outcomes:
 
• Increased resources to meet basic needs.

• Timely access to mental health services for students  
   and families.

• Increased opportunities for student voice and 
  empowerment. 
 
• Improved school climate and increased student  
   sense of belonging, motivation, and efficacy.

• Increased social, emotional, and ethical       
   development.

• Reduced suspensions, severe incidents, and
   chronic absenteeism.

• Reduced special education enrollment and 
   associated costs. 

• Reduced occupational burnout for teachers and 
   staff.

• Increased multigenerational understanding of 
   adversity, stress, and trauma.

• Increased collaboration among teachers, students, 
   caregivers, and community.

• Increased academic success for all students.
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TREE IMPACT

Students in TREE’s three pilot schools in rural Maine now have access 
to in-school mental health care. 46 students (17% of the total student 
population) are currently receiving mental health support. Wait times 
have been reduced from an average of 12-18 months to see a counselor 
before TREE, to a month or less.

In addition to individual counseling, TREE mental health coaches are 
providing three essential mental health supportive services that have 
not previously been available to schools and families:

     • One-on-one mental health counseling and supports for teachers.
     • Facilitation of meetings between parents and teachers when
        needed.
     • Classroom observations to help teachers develop the most
        positive supports and learning environments for all students.

In partnership with a number of local agencies and organizations, 
TREE is providing food, clothing (including winter coats and boots), 
personal hygiene products, transportation assistance, and dental 
screening for needy students and their families.

TREE schools promote student voice and empowerment via student-
initiated activities and outdoor micro-adventures. The Student 
Leadership Team at Milbridge Elementary conducted a school climate 
survey and assessed the results with the help of supportive adults. 
They reported their findings to school administration, and their 
recommendation to increase recess time was accepted. They continue 
to move other student-initiated projects forward.

EVALUATION

The TREE Research Practice Partnership Team is responsible for the 
implementation and evaluation of the TREE process using an approach 
based in developmental evaluation.
 
In a developmental evaluation approach, relationships are of primary 
importance. Traditional evaluators are often positioned outside of 
the project implementation team. In developmental evaluation, 
researchers are embedded within the implementation team and 
focus on designing measures that will give actionable feedback in 
real time that can be used to rapidly prototype the design of the 
program. Regular conversation occurs between the evaluators about 
the data that they are getting and the program team about their 
implementation experiences. 
 

onE FaMily’s sToRy

During TREE’s first year of in-
school application, resource coaches 
have facilitated several significant 
breakthroughs in long-term alienation 
between parents and teachers, 
resulting in improved outcomes for 
students. One student was a frequent 
visitor to the principal’s office, and 
many tense meetings had taken place 
with his parents about his challenging 
behavior. The TREE resource coach 
met with the on-site mental health 
provider and together they arranged 
a meeting with the parents in which 
the teacher referred only to positive 
attributes of the student. In follow-
up sessions with the counselor, the 
student learned to recognize his 
triggers and signal the teacher when 
he needed to take a break—putting on 
headphones, changing his seating, or 
sitting on his hands. He did not need 
to leave the classroom once in the 
final two months of the ‘17/18 school 
year, and last fall, his parents attended 
back-to-school night for the first time 
in years.

In one pilot school receiving the 
full array of TREE supports during 
the 2017-2018 school year, the 
percentage of students meeting 
or exceeding state standards 
increased by 23% (from 40% to 
49%) in literacy, and by 38% 
(from 29% to 40%) in math.
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TREE Funding 
paRTnERs
2019 – 2021

Silicon Valley Community 
Foundation, Anonymous

Charles G. Wright Endowment 
for Humanity

Elmina B. Sewall Foundation

Dietel Partners, Anonymous

Jane’s Trust

Quillin/Hastings Fund, Silicon 
Valley Community Foundation

Gilroy, Estate

Robbins-de Beaumont 
Foundation

The Boston Foundation, 
Anonymous

Morton-Kelly Charitable Trust

Maine Community Foundation, 
Anonymous & Belvedere Fund

Strypmonde Foundation

Couch Family Foundation

Based on these conversations, the 
RPPT makes responsive decisions 
to adjust what is happening on the 
ground.
 
The developmental approach is 
particularly suitable for TREE 
because program design is still 
emergent, and the context for the 
program is highly changeable. 
Rural schools require an approach 
to design that places the most 
importance on enhancing and 
deepening relationships because 
of the many top-down, externally-
driven school reform efforts that 
have been enacted upon them in 
the past.

TREE’s developmental evaluation 
strategy utilizes a mixed methods 
approach: 

• Quantitative data is collected 
   using standard instruments and 
   surveys that assess developmental 
   strengths, including social, 
   emotional, cognitive, and ethical 
   capacities; school climate; and 
   teacher/caregiver attitudes on 
   trauma-informed care. 

• Additional quantitative data 
   includes grades and test scores, 
   as well as attendance, 
   disciplinary, and special   
   education records. 

• Qualitative data comes from 
   interviews, focus groups, 
   observations, field notes, and 
   work journals. Interviews are 
   solicited from all faculty and staff, 
   and focus groups are conducted 
   with youth in grades 3-4, 5-6,  
   and 6-8. 

• We also interview parents, 
  including an oversampling of 
  low-income and caregivers of 
  color to understand specifically 
  how the program is working for 
  them and their children.

• Interviews with school and 
  district leadership allow insights 
  into how the program fits with 
  their vision, coalesces with other 
  concurrent programs, and 
  supports or inhibits  
  organizational and community 
  goals. 

• Repeated observations of 
   program activities further 
   enrich insights into TREE’s 
   implementation process, 
   and weekly meetings with 
   program staff are centered 
   around discussions of the daily 
   opportunities and challenges of 
   the work. Detailed notes on these 
   meetings are kept and included 
   in the implementation evaluation 
   data analysis. 

• Monthly written and verbal 
  check-ins with mental health 
  providers provide valuable data 
  on progress and challenges. Data 
  is collected regarding the number 
  of students/families using services 
  and the length of time on the  
  waitlist.



www.thecclc.org           Prospectus 14

TREE PROJECT EVALUATION CHART

TREE DOMAINS DOMAIN FOCUS AREA MEASURE OF SUCCESS INSTRUMENT / METHOD

I. Community 
Engagement

II. Meeting 
Basic Needs

III. Supporting 
the Whole 
Child

IV. Improving 
Instruction & 
Leadership

Community and school attitudes 
towards trauma and poverty

Mental health provision

Empowering students / Promoting 
Social, Emotional, Ethical, & 
Identity Development

Instructional Capacity

Leadership Development

• Increased awareness of ACEs
• Increased use of trauma-informed 
   language and concepts

• Decreased wait times for mental
   health services
• Increased teacher self-efficacy around
   working with youth ACEs

• Increased feelings of youth safety
• Increased feelings of positivity to
   wards teacher-student relationships
• Increased feeling of belonging at
   school 
• Increased feelings of the value of
   school
• Decreased behavior referrals
• Increased attendance
• Increased opportunities to have con-
   trol over environment, to experience   
   agency and empowerment 
• Increased student participation/input  
   in school practices and policies

• Increased observation of student-
  engagement in classroom 
• Increased collaboration between 
   teachers re: instruction

• UMaine Cohort of Washington Coun-
   ty teacher leaders begins in Fall 2019
• Student satisfaction with leadership
   development program

• Principal satisfaction with TREE
   supports 

• Attitudes Related to Trauma Informed
  Care Scale (artic) – teachers and  
  parents
• Structured Classroom Observations
• Interviews/focus groups with students,
   teachers, parents, community
   members

• Wait time data
• Interviews with providers
• Interviews with teachers
• Interviews with youth

• Number of non-evaluative teacher
   observations per month/year
• Interviews with teachers /
   administrators 
• Interviews with youth

• Existence of dialogue
• Stakeholder participation in dialogue
• Stakeholder satisfaction with dialogue 

• In-school existence of social services  
  (food pantry, etc.)
• Use of in-school social services
• Improvement in services, advocacy,
   and number of people served b/c of
   service provider collaborations

• Number of dialogues held
• Number of participants in dialogue
• Exit cards

• Number of school-community part-
  nerships for social services
• Interviews with community partners
• Interviews with youth and parents

• Developmental Assets Profile (DAP)
• Basic Psychological Needs at School 
   Scale (BPNSS)
• Safe Measures school climate assess-
   ment
• Institutional (school) data
• Interviews or focus groups with youth

• Key assessment coursework data
• Written reflections / course evalua-
   tions
• Satisfaction survey / interview

Community Dialogue

Basic Needs Provision
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CONFERENCE PRESENTATIONS

Biddle, C., Brown, L., & Tappan, M. (2019). Supporting healing-centered engagement in rural schools and communities: A case-study of 
the TREE coaching model. Paper presented at the Annual Meeting of the American Educational Research Association. Toronto, Canada.

Brown, L., Tappan, M., & Biddle, C. (2019). Student empowered social emotional learning: From theory to practice. Paper presented at 
the Annual Meeting of the American Educational Research Association. Toronto, Canada.

Ray, B., Thomas, L. & Cirone, A. (2019). What’s voice got to do with it? Student voice is needed. Creating trauma-informed Schools 
National Conference. Washington, D.C.
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